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ABSTRACT: Examining the factors that might have led students to continue the ALS program in spite of the difficulties they
encountered is worth noting. This study sought to determine the level of motivation of ALS students in terms of intrinsic and
extrinsic, the extent of academic engagement of ALS students in terms of timeliness of submission and quality of the output, and
the significant relationship between the level of motivation and academic engagement. This was conducted among the one
hundred fifteen (115) respondents from the ten (10) ALS Community Learning Centers (CLC) in West Il District, Gingoog City, for
the School Year 2022-2023. A researcher-made questionnaire, which was pilot-tested to establish internal consistency and
reliability, was used. The study utilized statistical measures such as the mean, standard deviation, and Pearson Product Moment
Correlation Coefficient (r) to determine the significant relationship between academic engagement and motivation level.
Because it directly benefits them and they inspire others to be ambitious and competitive, the study discovered that the
respondents had very high levels of both intrinsic and extrinsic motivation. The respondents' high levels of academic
engagement were also shown by the results, indicating a significant correlation between academic engagement and motivation.
It is concluded that the students have strong internal fulfillment and willingness to engage in learning activities driven by
external goals. Continuous guidance and inspiration from the learning facilitator are recommended.
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I. INTRODUCTION

Through the Alternative Learning System (ALS), a parallel learning system, the Philippines can offer a workable
alternative to the current official education system. If someone is unable to receive formal education in a school setting, ALS is
an option. The system only requires learners to attend learning sessions based on the agreed schedule between the learners and
the learning facilitators.

The program has two different schematics for conducting instruction: school-based and community-based. Instructions
in the school-based program are conducted on school campuses, while in the community-based program, formal instruction is
conducted in community halls or private places. Aside from schematics, the program has two levels: elementary and secondary.
Students have to start from the elementary level and then proceed to the high school level. If a student is a graduate of
elementary under a formal classroom system, the student is automatically admitted to the secondary levels depending on which
year level the student stopped schooling.

The program covers mostly dropouts in elementary and secondary schools, out-of-school youths, non-readers, working
people and even senior citizens wanting to read and write. The 1987 Philippine Constitution recognizes and supports non-formal
education in addition to formal education. Article XIV, Section 2, Paragraph 1 states that the State shall create, maintain, and
assist a comprehensive, sufficient, and integrated education system suited to the demands of the people and society.
Indigenous, non-formal, and informal learning systems; self-study; independent learning; and after-school study programs—
especially those that cater to community needs—are all urged in paragraph four. Republic Act 9155, also known as the
Governance Act for Basic Education, requires the establishment of an Alternative Learning System (ALS) to offer fundamental
instruction to groups of kids, teenagers, and adults who are not enrolled in school.

Strong literacy abilities are essential in today's competitive environment for children, young people, and adults to
obtain a respectable career, respectable income, and access to high-quality educational possibilities. Due to a lack of educational
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opportunities, a large proportion of Filipinos in the Philippines are Out-of-School Children (OSC), Out-of-School Youth (OSYs),
and Out-of-School Adults (OSAs), who are the group most affected by this threat. As revealed in the Country Profile for the EFA
Global Monitoring Report 2018, Education for All 2018, sixteen million two hundred eighty-two thousand three hundred forty-
three (16, 282, 343) out-of-school Filipino citizens, who comprised 20% of the 82 million total Philippine Population (2020) are
Out-of-School youth. Executive Order No. 356, which is the representative of the Philippine Department of Education, thus
signifies the implementation of the Alternative Learning System: "Renaming Non-formal Education to ALS According to the 2018
Philippine Plan of Action for Education for All (EFA), this program is deemed essential to Philippine education in order to give
every person access to high-quality basic education, with a specific focus on lowering the illiteracy rate. Moreover, records show
that the ALS program has been implemented in the entire country for almost 18 years now since it started in 1999. Many studies
also revealed that there are many problems that both ALS students and mobile teachers encounter. Specifically, in the study of
Mercado (2019), students suffered issues in instruction, assessment, and evaluation. He also discovered that facilities like
classrooms and instructional materials like textbooks, manuals, etc., are lacking.

Several challenges can also be listed when students are asked based on the experiences of ALS teachers. Hence, it is
noteworthy to explore what could have caused them to continue the program despite the challenges faced by students. It is in
this context that this study will explore the motivation of ALS students. Nevertheless, a limited number of studies still
investigated diverse motivational constructs concerning students’ academic achievement (Kriegbaum et al., 2019).

In particular, the Gingoog City ALS program emphasizes that the current formal education curriculum, which integrates
both informal and nonformal This parallel learning strategy can successfully replace existing knowledge and skill sources.
Additionally, it implies that ALS provides a means for OSY and individuals to acquire not just fundamental life skills but also, and
maybe more significantly, 21st-century skills that will enable them to deal with and readily adapt to changes in their
surroundings. Thus, it is clear that ALS program participants already possess the minimal set of 21st-century competencies
required for their career and personal development. However, along the way, challenges arise, and the motivation to continue
and finish the program becomes vital.

It follows that the vanguard of educational innovations is student involvement with 21st-century skills. But not much
has been done to evaluate this kind of involvement, particularly with non-formal students like ALS. Based on the recent situation
of West 2, Community Learning Center (CLC), the majority of the ALS learners are experiencing different situations to acquire
high learning performance. With the foregoing studies, this study sought to find out the ALS learners’ motivation and academic
engagement at West 2, CLC, Gingoog City.

The foundation of this research is the Self-Efficacy Theory of Motivation by Albert Bandura. According to him, self-
efficacy is the conviction that one can manage one's actions and the circumstances that impact one's life. Self-efficacy is the
cornerstone for motivation, wellbeing, and individual success. Motivation pushes someone to work toward a specific objective
or result. Because a person's beliefs form the basis of their goals, Bandura's theory of self-efficacy and motivation are closely
related concepts. As a result, self-efficacy explains a person's trajectory in various domains, including academics (Lopez-Garrido,
2023). Learning is significantly impacted by both intrinsic and extrinsic motivation. Experts contend that any innate motivation
kids may have is undermined by the conventional emphasis on external rewards in education, such as grades, report cards, and
gold stars. Certain scholars assert that extrinsic motivators boost pupils' self-motivation by elevating their perception of their
own abilities within the classroom. According to some, extrinsic motivators boost students' intrinsic drive by making them feel
more capable in the classroom. A person's interest often survives when a reward is used neither to bribe nor to control but to
signal a job well done, as in a most improved player award. If a reward boosts a feeling of competence after doing good work,
the enjoyment of the task may increase.

Accordingly, intrinsic versus extrinsic motivation is distinguished. Intrinsic motivation means that the person regards
behavior as being performed for the sake of itself and that the behavior is in line with basic needs, while extrinsic motivation
refers to behavior that is seen as externally controlled and tied to reaching some end. Rather than dichotomizing between
intrinsic and extrinsic motivation, self-determination theory subdivides motivation into qualitatively different types of behavior
regulation, which stand on a continuum from autonomous to controlled regulation of behavior. Schurmann et al. (2021)
mentioned that external behavior regulation is at the controlled end of the continuum, where motivation comes from external
pressures, while intrinsically motivated behavior is the prototype of self-regulated motivation. Contrarily, human conduct is
driven by both intrinsic and external reward. By knowing more about how different types of motivation work and when they are
likely to be useful, we can help people finish tasks—even when they do not want to—and improve their learning. In the context
of this study, the behavior is the academic engagement of learners.

In addition to formal education, non-formal education is acknowledged and encouraged under the 1987 Philippine
Constitution. As stated in paragraph 1 of Article XIV, Section 2, the establishment, upkeep, and provision of a comprehensive,
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adequate, and integrated education system that meets the needs of the populace and society falls under the purview of the
State. Just as paragraph 4 encourages independent study, self-study, non-formal, informal, and indigenous learning systems in
addition to after-school study programs, especially those that address community needs. Republic Act 9155, often referred to as
the Governance Act for Basic Education, demands the creation of the Alternative Learning System (ALS) in order to give its
residents access to a basic education. Academic engagement refers to the effort the learner makes to promote their
psychological commitment to stay engaged in the learning process to acquire knowledge and build their critical thinking
(Dixson, 2018). There are different models to measure learner engagement in the learning contexts. Lauria et al. (2019)
supported the fact that the number of submitted assignments, posts in forums, and completion of online quizzes can quantify
learner’s regularity.

Hence, this study explored students' academic engagement in terms of timeliness and quality of output submitted.
Since the ALS program mode of learning includes giving modules and outputs to be done. Particularly with self-directed
activities, students are expected to display their skills. They were resulting in quality output. Given that most of them are
working or have other responsibilities to attend, their timeliness in submission could indicate their commitment to finishing the
ALS program.

Il. METHODOLOGY

The study utilized the descriptive-correlational method, which is appropriate for a quantitative research design that
determines the extent of the motivation and engagement of ALS students. The research design provided an outline of actual
thoughts, emotions, and actions within a certain category of individuals in the context of the newest study. It figures out the
variables and the relationships that occur naturally between and among them. It is a non-experimental research approach,
which implies that the researchers do not need to change the variables; rather, the researchers use the natural pattern of the
variables to reach a conclusion (Rodrigo et al., 2021). The method involved description, recording, analysis, and interpretation of
prevailing conditions. The investigation of the context of the study, motivation and academic engagement of Alternative
Learning System students at West 2, CLC, Gingoog City, School Year 2022-2023 served as the focus of this study.

The respondents of this study were the ten (10) ALS community learning centers, namely: Lunao Central A has eleven
(11) students, Lunao Purok 6 has thirteen (13) students, Lunao Purok 4 has twelve (12) students, Lunao Central Bay-bay has
fifteen (15) students, Lunao Central highway has sixteen (16) students. Brgy Mindulian has twelve (12) students, Brgy.
Tinulongan has eleven (11) students, Brgy. Murallon Tabon-tabon has six (6) students, Brgy. Bakid-bakid has 11 students, and
Balay Pangandoy has seven (7) students. There were one hundred fifteen (115) students for the School Year 2022-2023. The
researcher used the universal sampling method.

Descriptive statistics were employed by the researcher to ascertain students' motivation and level of academic
involvement. The mean and standard deviation were applied to Problems 1 and 2. For Problem 3, the Pearson r Moment
Correlation was employed. There is a strong correlation between the ALS students' academic engagement and motivation. at
West 2, CLC, Gingoog City, was determined using this inferential statistical treatment.

I1l. RESULTS AND DISCUSSION

Problem 1. What is the level of motivation of ALS students in terms of:
1.1  intrinsic; and
1.2 extrinsic?

Table 1.Intrinsic motivation of ALS students

Indicators Mean SD Description Interpretation

1. | am doing something because it is personally rewarding 3.53 0.68 Strongly Agree Very High
to me. Motivation

2. | am doing an activity for its inherent satisfaction rather 3.21 0.66 Agree High Motivation
than for some separable consequence.

3. I am highly motivated on engaging and completing a task 3.30 0.85 Agree Very High

Motivation
4. | act for the fun or challenge entailed rather than because 3.17 0.67 Agree High Motivation

of external products, pressures, or rewards.
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5. 1am doing something not because | want to earn areward 3.12 0.80 Agree High Motivation
or avoid punishment.

6. | am engaging in the task or adhering to the activity for 3.13 0.84 Agree High Motivation
fun, enjoyment, and satisfaction.

7.1am motivated by my personal interests, satisfaction, and 3.36 0.76 Strongly Agree Very High
enjoyment. Motivation

8. | am setting goals and investigating my interests and 3.29 0.71 Strongly Agree Very High
curiosities. Motivation

9. | am completing tasks and achieving goals in a way that 3.35 0.74 Strongly Agree Very High
makes me feel fulfilled. Motivation

10. | am motivated to include things like recognition, 3.31 0.85 Strongly Agree Very High
challenging work, purposeful work, achievement, and Motivation
opportunities for personal growth.

Overall 3.28 0.76 Strongly Agree Very High

Motivation

Note: 3.26-4.00 Very High Motivation, 2.51=3.25 High Motivation, 1.76-2.50 Low Motivation, 1.00-1.75 Very Low Motivation

Table 1 on the next page presents the level of motivation of ALS students on Intrinsic aspect. It has an overall Mean of
3.28 with SD=0.76, which is described as Strongly Agree and interpreted as Very High Motivation. Moreover, the majority of the
indicators were rated with a Very High Motivation. This implies that the ALS students have achieved the highest level of
motivation in their intrinsic aspect. Intrinsic motivation is very important for a student or an individual as a whole. It gives the
person the drive to continue reaching goals and aspirations despite circumstances or challenges being experienced. It helps the
person find positive things rather than focusing on the negative ones.

In the same table, the highest rated indicator, /| am doing something because it is personally rewarding to me with a
Mean of 3.53 with SD=0.68, which is described as Strongly Agree and interpreted as Very High Motivation. This implies that the
ALS students realized that in everything they do, there is a corresponding consequence. So, they decided to focus on preparing
themselves for the future by studying to equip themselves with the necessary knowledge and skills that can be utilized in their
future endeavor. Cherry (2023) claimed that in doing something, the person must consider their own happiness and satisfaction
before thinking for others. This will give them the motivation and inspiration to continue what they are doing, and later on, it
will also benefit the others. Doing things that are without hesitation and with no hidden agenda is more fulfilling, satisfying, and
motivating.

Meanwhile, the lowest indicator is | am doing something not because | want to earn a reward or avoid punishment with
a Mean of 3.12 with SD=0.80 described as Agree and interpreted as High Motivation. This implies that the ALS students need
more motivation to do what they are doing, not just for the sake of reward or punishment. Students need to realize that no one
will be the first one to benefit from what they are doing but themselves. Teachers and their parents can play a part in this
situation by reminding them of why they need to study and its benefits in the future. According to Harmer (2017), a person
might be motivated by the enjoyment of the learning process itself or by the desire to make themselves feel better. People do
certain activities because they give them pleasure and develop a particular skill based on their internal desire. Intrinsically
motivated students are bound to do much better in classroom activities because they are willing and eager to learn new
material. Their learning experience is more meaningful, and they go deeper into the subject to fully understand it.

Table 2. Extrinsic motivation of ALS students

Indicators Mean SD Description Interpretation
1. I am gaining an external tangible reward. 3.03 0.66 Agree High Motivation
2. | am participating in an activity based on meeting an Agree

external goal. 3.09 0.82 High Motivation
3. | get motivated by external factors 3.03 0.61 Agree High Motivation
4. | need to feel competent on the scale of expenditure Agree

and performance. 3.03 0.75 High Motivation
5. I'am doing an activity for instrumental reasons 2.96 0.74 Agree High Motivation
6. | engage in an activity to gain a tangible or social 2.98 0.70 Agree High Motivation
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reward
7. | am receiving external rewards or consequences that Agree

can often prompt individuals to exhibit certain

advantageous behaviors. 2.97 0.74 High Motivation
8. I help others become driven and competitive 3.23 0.68 Agree High Motivation
9. My motivation come from outside oneself 2.97 0.80 Agree High Motivation
Overall 3.03 0.72 Agree High Motivation

Note: 3.26-4.00 Very High Motivation, 2.51=3.25 High Motivation, 1.76-2.50 Low Motivation, 1.00-1.75 Very Low Motivation

Table 2 displays the extrinsic motivation of ALS students. It has an overall Mean of 3.03 with an SD = 0.72, which is
described as Agree and interpreted as High Motivation. Additionally, all of the indicators are appraised as High Motivation.
These results indicate a strong propensity among ALS students to be motivated by external rewards and goals. Apart from the
fact that students with ALS are typically motivated by personal motives and objectives, extrinsic motivation is also crucial to
uplift the students' spirits and maintain their concentration on their goals. Students complete the tasks given to them because
they want to succeed and because they anticipate the positive results of their work. It's also possible that they are afraid of
failing this time because they are enrolled in the ALS Program, and it is assumed that they have failed in formal schooling before.
Benabou and Tirole (2019) believe that extrinsic motivation is a positive reinforcer of desired behavior that drives effort and
performance. Compared to intrinsic motivation, extrinsic motivation usually yields faster outcomes and involves less work (Ryan
& Deci, 2019).

Among the assessed items, the highest Mean of 3.23 with SD = 0.68, which is described as Agree and interpreted as High
Motivation and was observed from the indicator, | help others become driven and competitive. This indicates that students are
willing to engage in activities to support and motivate others, reflecting a cooperative and supportive learning environment. It is
apparent that ALS students does not only focus on their personal achievement, but they are also taking responsibility of the
success of their classmates. Because they face similar obstacles and problems while striving for academic success, it is evident
that they have strong group ties. It is also evident that in the process of helping others to become driven and competitive, they
are also helping themselves become what they want others to be. Borah (2021) stressed that a motivated activity is maintained,
directed, and energized. The instillation and enhancement of learners' interest in the learning activities is the focus of
motivation.

On the other hand, the indicator, I am doing an activity for instrumental reasons, got the lowest Mean of 2.96 with an
SD = 0.74, which is described as Agree and interpreted as High Motivation. This indicates that the students are motivated to do
the work given to them not just because they would benefit from it but also because they like completing it in the absence of
external pressure. Though this indicator is the lowest among others, it cannot be denied that students are also motivated by
external factors. This is clear evidence that students stay in the ALS program because of external rewards, but what keeps them
going is their self-determination. The drawback of this is that pupils are frequently diverted from genuine independent learning
by extrinsic motivators. The fact that extrinsic motivators usually don't last is another issue with them. Students become
disinterested when the incentives are taken away (Adamma et al., 2018). Extrinsic motivational elements, according to Biehler
and Snowman (2018), might reduce students' intrinsic motivation since extrinsically driven students typically concentrate on
getting better marks and obtaining incentives.

Bain (2018) also noted this phenomenon and came to the conclusion that extrinsic rewards have a detrimental effect
on intrinsic motivation. Over the past ten years, there has been a lot of interest in the disparities between genders' motivations
for learning science (Eccles & Blumenfield, 2018). There is conflicting evidence about gender differences in motivation that has
been gathered thus far. The students claimed that they completed the tasks because they enjoyed them and that the benefits
they would receive from them were only extras.

Several other indicators also received the highest Mean, such as | am gaining an external tangible reward with an
agreed upon mean of 3.03 and a standard deviation of 0.66, indicating High motivation. and I am participating in an activity
based on meeting an external goal with a Mean of 3.09 with SD = .082, described as Agreed and interpreted as High Motivation,
highlighting the influence of external factors on motivating ALS students. Harmer (2017) states that extrinsic motivation is the
result of any number of outside factors, for example, the need to pass an exam, the hope of financial reward, or the possibility
of future travel. Extrinsic motivation is that which derives from the influence of some kind of external incentive, as distinct from
the wish to learn for its own sake or interest in a task. Many sources of extrinsic motivation are inaccessible to the influence of
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the teacher: for example, the desire of students to please some other authority figures such as parents, their wish to succeed in
an internal exam, or peer group influences.

Table 3
Type of Motivation Mean SD Description Interpretation
1. Intrinsic 3.28 0.76 Strongly Agree Very High Motivation
2. Extrinsic 3.03 0.72 Agree High Motivation
Overall 3.16 0.74 Agree High Motivation

Note: 3.26-4.00 Very High Motivation, 2.51=3.25 High Motivation, 1.76-2.50 Low Motivation, 1.00-1.75 Very Low Motivation

Table 3 demonstrates the results of intrinsic and extrinsic motivation. It has an overall Mean of 3.16 with SD = 0.74
which is described as Agree and interpreted as High Motivation. This signifies that the respondents have a strong degree of
motivation, which may enable them to persevere through whatever difficulties they may face while pursuing their education.
Motivation has a major role in academic learning and accomplishment (Elliot & Dweck, 2019). Early academic motivation
development and strengthening is important, and parents and educators should make an effort to convey this to their children,
according to Khan et al. (2019), as motivation plays a role in academic performance.

Lauzon and Green-Demers (2002) stated that motivation is the process that starts, leads, and keeps actions going in
order to meet psychological or physiological needs. Feldman (2018) defines motivation as variables that direct and energize the
behavior of humans and other species. According to Sarin (2019), motivation can also be defined as the force that initiates,
maintains, and guides an individual's course of action.

Intrinsic motivation got an overall Mean of 3.28 with SD = 0.76, which is described as Strongly Agree and interpreted as
Very High Motivation. This denotes a strong self-determination among the students. They do not need others to push them to
keep going to school because they have an innate desire and convection to pursue their goals. Students who are motivated to
participate in academic activities by their own interest in learning and enjoyment of the learning process are said to possess
intrinsic motivation (Schiefele, 2018).

Furthermore, intrinsic motivation refers to the genuine human nature that propels people to seek out and take on
novel tasks. Their skills are challenged, and even in the absence of material gain, they have a strong desire to learn. According to
Walker (2019), students who aspire to master science information and skills via understanding are considered genuinely
motivated. The traits of intrinsically motivated people include: they participate in both physical and mental activities holistically;
they maintain a laser-like focus on these pursuits with clear objectives; they are self-critical and honestly evaluate their own
performance; and they are typically laid-back and unafraid of failure when learning (Nakamura, 2019). According to Stipek's
(2018) research, pupils that are intrinsically motivated learn on their own and consistently opt for difficult assignments. They put
forth the necessary effort to finish the duties they have started.

On the contrary, extrinsic motivation, which acquired the lowest Mean of 3.03 with SD=0.72, which is described as
Agree and interpreted as High Motivation. This shows that student-respondents are more driven by internal factors than by
external ones. Even while external variables still have an impact on their academic endeavors, self-determination has a greater
effect on them.

Extrinsic motivation, in contrast to intrinsic motivation, encourages pupils to work on academic assignments for outside
causes. Parental expectations, the expectations of other reliable role models, the possibility of winning a spot in a course later
on, and good marks are examples of extrinsic motivators. Benabou and Tirole (2019) believe that extrinsic motivation is a
positive reinforcer of desired behavior that drives effort and performance. When compared to intrinsic drive, extrinsic
motivation usually yields quicker outcomes and involves less work (Ryan & Deci, 2019)

Problem 2. What is the extent of academic engagement of ALS students in terms of:
2.1 timeliness of submission; and
2.2 quality of the output?

Table 4. Academic engagement of ALS students in terms of timeliness and submission

Indicators Mean SD Description Interpretation
1. | am submitting assignments on time 3.32 0.82 Strongly Agree Very High Engaged
2. | work and submit before the deadline. 3.33 0.67 Strongly Agree Very High Engaged
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3. | prioritize my tasks. 3.30 0.83 Strongly Agree Very High Engaged
4. |turnin complete assignments on time. 3.28 0.79 Strongly Agree Very High Engaged
5. lorganize my output-on time. 3.25 0.75 Agree Highly Engaged
6. | submit my work exactly at the specified time. 3.25 0.75 Agree Highly Engaged
7. ldevelop an attitude of timeliness on passing output. 3.23 0.64 Agree Highly Engaged
8. lattend classes regularly and they are on time. 3.39 0.75 Strongly Agree Very High Engaged
9. Istart doing my tasks early. 3.43 0.73 Strongly Agree Very High Engaged
10. | schedule my tasks and set deadlines. 3.34 0.63 Strongly Agree Very High Engaged
Overall 3.31 0.74 Strongly Agree Very High Engaged

Note: 3.26-4.00 Very High Engaged, 2.51=3.25 High Engaged, 1.76-2.50 Low Engaged, 1.00-1.75 Very Low Engaged.

Table 4 shows the academic engagement of ALS students in terms of timeliness of submission with an overall Mean of
3.31 with SD = 0.74, which is described as Strongly Agree and interpreted as Very Highly Engaged. This indicates a strong
commitment among ALS students to submit assignments and complete tasks punctually. This would also mean that students
perform their tasks on time because they enjoy what they are doing and are determined to do it even with minimal supervision.
Engagement is crucial to student learning and satisfaction in online courses. The definition of engagement has been extensively
explored in distance and online learning literature for decades. Hence, it is essential to create multiple opportunities for student
engagement in the online environment. The need for engagement has resulted in the development of guidelines for designing
effective online courses (Ekhaml, 2019). Engagement strategies are aimed at providing positive learner experiences, including
active learning opportunities, such as participating in collaborative group work, having students facilitate presentations and
discussions, sharing resources actively, creating course assignments with hands-on components, and integrating case studies
and reflections.

Moreover, the indicator, I start doing my task early, recorded the highest Mean of 3.43 with SD = 0.73, which is
described as Strongly Agree and interpreted as Very Highly Engaged. This highlights the students' proactive approach to
academic engagement and their dedication to beginning tasks well in advance, which emphasizes their will-power to pursue
their goals in life. It has been discovered that actively learning students perform better academically and are less likely to drop
out of school. It was shown that they have an innate desire to learn, attend lessons, and engage in study sessions (Bakker et al.,
2018). Given the general belief that student engagement is flexible, it is vital to investigate the characteristics that predict school
engagement as well as those that may be encouraged to have a beneficial impact. In light of the benefits of student involvement
that have been reported, the current study intends to add to the expanding body of research by investigating the mechanisms
that drive student engagement.

Meanwhile, the indicator, / developed an attitude of timeliness on passing output, got the lowest Mean of 3.23 with SD
= 0.64, which is described as Agree and interpreted as Highly Engaged. This implies that there is still work to be done in
developing students' attitudes on turning in their work. Even with a strong desire and dedication, attitude-building takes time.
To become proficient, one must practice continuously and put forth steady effort. In order to do this, the combined efforts of
the teachers and students are crucial. Lear, Ansorge, and Stackelberg (2019) say that interactions with content, peers, and
teachers help students become active and more engaged in their courses. Interactivity and a sense of community result in high-
quality instruction and more effective learning outcomes.

Numerous elements of the learning environment, including peers, Student participation in the classroom is influenced
by particular learner traits, the teacher, and the instructional methodology. Many elements, such as those pertaining to
cognition, metacognition, mood, social interaction, tasks, communication, and foreign languages, might have an impact on
academic engagement. The elements influencing a person's academic engagement are not discrete; rather, they interact and
overlap. Academic engagement occurs when students immerse themselves in the material, become emotionally and mentally
engrossed in it, and frequently engage in peer interaction. It extends beyond superficial learning (Hattie, 2018), such as
memorizing material and meeting prerequisites to pass a course. It engages pupils in critical thinking exercises such as
comprehending and analyzing concepts, justifying actions, and inferring meaning. It entails social engagement in the form of
sharing knowledge, experiences, opinions, and support with classmates and the teacher.

Furthermore, a few of these sectors heavily emphasize the interactions that students develop with one another. Good
interpersonal connections increase people's motivation to study (Mercer & Dornyei, 2020), which boosts confidence and long-
term learning success. Students' interest in academic endeavors appears to be significantly influenced by their impressions of
their teachers and the interactions they have with them. Students participate in real-world problem-solving processes through
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problem-based learning, an instructional strategy that is especially well-suited for postsecondary education. It also helps
students develop their collaboration and self-control. Building relationships intensively is a crucial part of our student-centered
methodology (Amerstorfer, 2020).

The next page's Table 5 illustrates ALS students' academic participation in terms of the caliber of their work. It got an
overall Mean of 3.20 with SD = 0.67, which is described as Agree and interpreted as Highly Engaged. This underscores the
students' strong commitment to delivering output that meets high standards.

The indicator, | make quality output for positive feedback, got the highest Mean of 3.35 with SD = 0.69, which is
described as Strongly Agree and interpreted as Very Highly Engaged. This highlights the students' dedication to producing work
that receives positive recognition and feedback. Students who scored well on overall perceptions of social presence also scored
highly on perceived learning and teacher satisfaction, according to Richardson and Swan (2018). They recommended that we
pay close attention to the interactions that occur between teachers and students. For this reason, greater student learning and,
eventually, retention depend heavily on active learning and student participation. Swan (2018) found that active conversation
among course participants, teacher contact, and design clarity all had a substantial impact on students' reported learning and
level of satisfaction.

Table 5. Academic engagement of ALS students in terms of the quality of the output

Indicators Mean SD Description Remarks
1. | make quality output for positive feedback. 3.35 0.69 Strongly Agree Very High Engaged
2. | ensure the activity output with the standards. 3.17 0.62 Agree Highly Engaged
3. I make sure that a high-class output is being produced. 3.17 0.69 Agree Highly Engaged
4. | create and develop an output which is highly desired. 3.23 0.64 Agree Highly Engaged
5. | pass output with quality standards. 3.11 0.73 Agree Highly Engaged
6. |show the end product with outstanding remarks. 3.09 0.68 Agree Highly Engaged
7. | produce high quality output of tasks. 3.13 0.72 Agree Highly Engaged
8. | establish output with quality goals. 3.23 0.63 Agree Highly Engaged
9. | ask for positive feedback on the output. 3.27 0.64 Strongly Agree Very High Engaged
10. I ensure that the output looks at evidence-based quality. 3.24 0.66 Agree Highly Engaged
Overall 3.20 0.67 Agree Highly Engaged

Note: 3.60-4.00 Very High Engaged, 2.51=3.25 High Engaged, 1.76-2.50 Low Engaged, 1.00-1.75 Very Low Engaged.

The indicator, | show the end product with outstanding remarks, obtained the lowest Mean of 3.09 with SD = 0.68,
which is described as Agree and interpreted as Highly Engaged. This demonstrates the students’ commitment to producing
outputs that align with quality standards and meet desired criteria. However, the end product does not always show
outstanding remarks since the registered mean score got the lowest. This reveals that some of the outputs that were generated
were not of the expected quality, possibly due to the fact that the individuals were pressed for time or had other responsibilities
at home, such as taking care of their young children, or they were preoccupied with making ends meet.

Because metacognitive and task engagement greatly overlap when deciding how to approach and accomplish a task,
the various components of academic engagement should not be considered as distinct from one another. Unlike other
engagement models that have influenced the model, the elements of academic engagement in postsecondary education are
closely related to and influenced by students' subject-matter knowledge, knowledge of cultural norms, skills (like strategic
planning; writing an academic text); and abilities (like being able to empathize with others; linguistic abilities) (Zimmer, 2018).

Teachers generally want their students to participate fully in study activities because they have a positive effect on
learning progress and achievement. (Mercer & Dornyei, 2020). Teachers have the power to influence students' participation by
fostering a supportive and inspiring learning environment. For example, Mercer and Dornyei (2020) suggest the Socratic
approach of teaching, which involves posing questions to encourage critical thinking and having students prepare questions for
one another in order to produce learning outcomes that are both transferable and sustainable.

Additionally, a discovery strategy that fosters curiosity by allowing students to solve issues and find answers on their
own for the sheer joy of learning more is another way to raise academic engagement (Mercer & Dornyei, 2020). Through these
kinds of exercises, students engage in deep, meaningful thought processes that generate knowledge through information
analysis, comparison, reflection, and contrast as opposed to passively absorbing it from books or teachers.
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Enhancing academic engagement can also be achieved through an appealing task design. If a task's design is visually
beautiful and the students find the activity and its material engaging, then it is emotionally compelling (Mercer & Dornyei,
2020). During the learning process, the latter should elicit good feelings in the pupils by being significant, valuable, and engaging.
Furthermore, assignments must to have a distinct goal so that pupils may comprehend precisely what is anticipated of them
(Mercer & Dérnyei, 2020Giving precise instructions is also crucial; this is a teaching act that requires careful planning and fluid
speech and writing.

Table 6. Overall academic engagement of ALS students

Type of Academic Engagement Mean SD Description Interpretation

1. Timeliness of submission 331 0.74 Strongly Agree Very Highly Engaged
2. Quality of Output 3.20 0.67 Agree Highly Engaged
Overall 3.26 0.71 Strongly Agree Very High Motivation

Note: 3.26-4.00 Very High Academic Engagement, 2.51=3.25 High Academic Engagement, 1.76-2.50 low Academic Engagement
1.00-1.75 Very Low Academic Engagement

Table 6 presents the overall academic engagement of ALS students with a Mean of 3.26 with SD =0.71, which is described as
Strongly Agree and interpreted as Very High Motivation. This shows a robust dedication of the respondents towards their
studies. This also implies that students are making every effort to turn in work that satisfies requirements on time.

In particular, timeliness of submission got the highest Mean of 3.31 with SD = 0.74, which is described as Strongly Agree
and interpreted as Very Highly Engaged. This shows the respondents’ diligence in submitting their work on time because they
understood the importance of prompt submission.

On the other hand, the quality of output got the lowest Mean of 3.20 with SD = 0.67,which is described as Agree and
interpreted as Highly Engaged. This represents that the students eagerness to provide a high-quality output, but they might not
be able to do so due to other equally important tasks they have to do. The results of their work are also impacted by other
factors, such as their poor understanding of how the duties should be completed, their lack of resources, and their insufficient
support. Based on the questions on the National Survey of Student Involvement questionnaire, Hu and Kuh (2019) further
explored the results of student engagement, including students' self-reported learning gains, enhanced social skills, and
increased involvement in the learning process. Duderstadt (2019) posits that when students are required to collaborate more
with their peers, they perceive a greater level of involvement and participation in the course.

Problem 3. Is there a significant relationship between the level of motivation and academic engagement between ALS students?
Table 7. Correlation between students' motivation and academic engagement

Timeliness of Submission Quality of Output
r p-value Decision r p-value Decision
1. Intrinsic .663** .000 Reject Ho A54%* .000 Reject Ho
2. Extrinsic .616**  .000 Reject Ho A68** .000 Reject Ho

Note: *significant at 0.05 level **significant at 0.01 level

Table 7 presents the correlation test between students’ motivation and academic engagement. The independent
variable was the student motivation in terms of intrinsic and extrinsic motivation, while the dependent variable was the
academic engagement in terms of the timeliness of submission and quality of output.

Intrinsic motivation, registered a computed r-value of 0.663 with p-value=0.000 for timeliness of submission and a
computed r-value of 0.454 with p-value of 0.000 for quality of output. The computed p-values are lower than the critical p-value
at a 0.05 level of significance. This implies that a significant relationship was registered between student motivation and
academic engagement. The null hypothesis is thus disproved. The activities related to a student's participation in the classroom
require intrinsic motivation. It will help them deal with their stress and upcoming difficulties. Students' motivation and academic
engagement are related, according to Maranan (2018). Moreover, it also showed that students with high motivation will also
have high academic engagement level resulting to obtaining high academic grades as well. Thus, teachers and school authorities
may look into programs and activities that can enhance student level of motivation.
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On the contrary, extrinsic motivation, registered a computed r-value of 0.616 with p-value=0.000 for timeliness of
submission and a computed r-value of 0.468 with p-value of 0.000 for quality of output. The computed p-values are lower than
the critical p-value at a 0.05 level of significance. This implies that a significant relationship was registered between student
motivation and academic engagement. Thus, the null hypothesis is rejected. Extrinsic motivation can also become a great factor
in the students’ academic engagement. The system of reward and even punishment is something that can motivate the
students, knowing that the outcomes of their actions and decisions are tangible. According to Datu (2017), students’ high
motivation cultivates a positive outlook in life and positive academic achievement and performance. Students must identify the
things that motivate them so that they can make it as an anchor or the main reason why they are studying hard and wanting to
reach and achieve their goals and aspirations in life.

Table 8. Overall correlation between students’ motivation and academic engagement

Academic Engagement

r p-value Decision
Motivation .654%* .000 Reject Ho

Note: *significant at 0.05 level **significant at 0.01 level

The overall relationship between students' motivation and academic involvement is seen in Table 8. It was evident that
academic engagement was positively correlated with motivation with an r = .654 and a p-value = .000. Since the p-value was
lower than the level of significance set at 0.05, hence the null hypothesis was disproved. This indicates that there is a
noteworthy connection between Motivation and Academic Engagement. Additionally, motivation, whether intrinsic or extrinsic,
significantly affects the students’ academic engagement.

Achievement motivation is not a single construct; rather, it is a collection of various constructions that include task
values, objectives, ability self-concepts, and achievement motives. The few studies that have been done on a range of
motivational constructs as predictors of school students' academic achievement above and beyond cognitive abilities and prior
achievement indicate that most motivational constructs predicted academic achievement beyond intelligence and that
achievement motives and goals are less effective in predicting students' achievement than ability self-concepts and task values.

Additionally, in educational fields other than medicine, motivation has been demonstrated to have a favorable impact
on students' study habits, academic achievement, adaptability, and general well-being (Vansteenkiste et al. 2018). Examining
motivation, especially in medical students, is crucial because medical education differs from general education in a number of
ways, including the intense study load, the necessity of completing clinical work in addition to coursework, and the requirement
to adhere to a very strict path in order to become a licensed physician.

A study of the literature revealed that the relationship between motivation and performance has not been well-
established in medical education, with conflicting results from various studies (Kusurkar et al. 2019). The study's goal was to
investigate the connections between medical students' academic achievement and their motivation, study approach, and effort.
There are various theories of motivation; some emphasize motivation's quantity while others emphasize its quality. There are
two possible levels of motivation: high and low. Whether an external or internal source of motivation is used determines this.
The self-determination theory of motivation outlines a continuum for motivational quality and prioritizes motivational quality
above motivational quantity (Ryan & Deci 2020).

IV. CONCLUSIONS
The following conclusions were made in light of the data already presented:

1. The students’ motivation is Very High, especially on the indicator that the respondents are doing something because it is
personally rewarding. This highlights the students' strong sense of personal fulfillment and reward from their academic
endeavors. The students are highly committed to turning in assignments on time and completing projects to a high degree.

2. Academic engagement is a Very especially in terms of timeliness of submission on the indicator that the students started
doing their task early points out the students’ convection to finish their work on or before the specified time. It is apparent that
the students are committed to doing their tasks early with the outputs that meet standards.

3. Students' motivation and academic engagement are significantly correlated.
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V. RECOMMENDATIONS
The following is a list of recommendations based on the study's findings:

1. To keep their pupils engaged and motivated throughout each lesson, ALS specialists could establish a friendly,
encouraging learning environment for them. They can also offer a range of engaging exercises.

2. Students' motivation and academic engagement can be improved by ALS teachers by consistently implementing efficient
teaching practices that offer prompt, accurate, and critical feedback. In order to meet the needs and learning objectives of 21st-
century students, it is also advised that teachers properly plan, choose, create, arrange, and employ pertinent teaching and
learning materials. ALS teachers may have the chance to raise students' spirits by offering encouraging remarks and helpful
critiques.

3. Teachers have a major impact on students' morale, which preserves their intrinsic desire while enhancing their extrinsic
drive. With this, teachers may consistently use proactive teaching methods that help students reach their full potential and stay
on course for their objectives.
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